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Turkiy xalqlarning ma’naviy integratsiyasi: tili, adabiyoti, madaniyati

Mazkur ilmiy magqolalar to‘plamida «Turkiy xalglarning ma’naviy
integratsiyasi: tili, adabiyoti, madaniyati» I Xalgaro ilmiy-amaliy
konferensiyasi materiallari jamlangan. Maqolalarda turkiy tillarning rivoji va
o‘zaro o‘xshashliklarini, umumiy adabiy merosimizni ilmiy asosda chuqur
o‘rganish; madaniy alogalarni zamonaviy texnologiyalar orqali kengaytirish;
tarjima va adabiy almashinuv orqali xalgaro miqyosda muloqotni kuchaytirish;
raqamli platformalar orqali integratsiyani amalga oshirishga oid fikrlar yoritib
berilgan. To‘plamdan dunyo bo‘yicha taniqli turkiyshunos olimlar, metodistlar,
o‘qgituvchilar hamda ToshDO‘TAU iqtidorli talabalarining maqolalari ham o‘rin
olgan.

To‘plam til va adabiyot ta‘limi bilan shug‘ullanuvchi professor-o‘gituvchilar,
shu sohaning tadqiqotchilari, magistrant va talabalarga mo‘ljallangan.

Tagrizchilar:
G.Asilova - pedagogika fanlari doktori (DSc), professor.
G.Norimova - filologiya fanlari nomzodi, dotsent.

Tahrir hay’ati:
S.Muhamedova, S.Qambarova, O.Turaqulova,
Y.Shirinova, M.Yo‘ldosheva.

Mazkur to’plam matni Alisher Navoiy nomidagi Toshkent davlat o°zbek tili va
adabiyoti universiteti Kengashining 2025-yil 2-iyundagi 10-sonli majlisida
muhokama qilinib, nashrga tavsiya qilingan.

[zoh: Maqolalarning ilmiy saviyasi uchun mualliflar ozlari mas’uldirlar.
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o‘zgarishlar, zamonaviy tadqiqotchilarni yangi metodologiyalar va ilmiy
yondashuvlarni ishlab chigishga undamoqda.

Tillardagi til variativligi muammosi, har qancha murakkab bo‘lmasin, bu
tillarning boyligi va dinamikasining ko‘rsatkichi hisoblanadi. Ushbu
muammolarga zamonaviy yondashuvlar asosida yechim topish, aynigsa
sotsiolingvistika, kompyuter lingvistikasi va ta’lim texnologiyalari sohasidagi
yangiliklarni jalb qilish orqali, turkiy tillarning barqaror taraqqiyotiga xizmat
giladi. Sotsiolingvistik yondashuvlar: Til variativligining ijtimoiy gatlamlar, yosh
guruhlari, shahar va qishloq joylari o‘rtasidagi tafovutlar asosida shakllanishini
tahlil qilish orqgali tadqiqot ishlari olib borilmoqda . Shuningdek, zamonaviy
texnologiyalar yordamida variativlikni o‘rganish — masalan, sun’iy intellekt,
avtomatik til tanish tizimlari va tarjima vositalari orqali turli variantlarni
aniglash va solishtirish — tadqiqotlarning yangi, innovatsion yo‘nalishlaridan
biri bo‘lib bormoqda.

FOYDALANILGAN ADABIYOTLAR

1.Baskakov N.A. Turk tillarining tasnifi. - M.: Nauka, 1966.

2.Labov, U. "Nyu-Yorkda ingliz tilining ijtimoiy stratifikatsiyasi" — Ushbu asarda tilning
ijtimoiy qatlamlarga ko‘ra farqlanishi va vaziyatga qarab o‘zgarishi tahlil qilingan.

3. Holms ]. "Sotsiolingvistikaga kirish" - Til va jamiyat o‘rtasidagi munosabat, til
variativligi va ijtimoiy omillarni o‘rganishga bag‘ishlangan.

4.. Trudgill P. "Sotsiolingvistika: til va jamiyatga kirish" - Tilshunoslikda variativlik va
ijtimoiy tafovutlar haqgida asosiy manbalardan biri.

5. Shermatov Z. O‘zbek tili dialektologiyasi. - Toshkent: Fan, 1985.
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IKKKINCHI TILNI O‘QITISHDA IJTIMOIY VA LINGVISTIK XILMA-XILLIKNI
QOLLAB - QUVVATLOVCHI (EQUITABLE) YONDASHUV

Rahmatillayeva Nozima Nigmatilla qizi
Toshkentdagi Webster universiteti TESOL magistranti
raxmatillayeva.n.n@gmail.com
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Annotatsiya: Zamonaviy jamiyatda ijtimoiy-iqtisodiy holat, madaniy me’yorlar,
tengdoshlarning ta’siri va ta’lim konteksti kabi ijtimoiy omillar insonlarning tildan turli
holatlarda va muloqotda ganday foydalanishini shakllantirishda muhim rol o‘ynaydi. Bu
omillarni tushunish til va madaniyat jihatidan xilma-xil bo‘lgan sinflar uchun dars
rejalashtirishda muhim ahamiyatga ega. Ushbu profil tadqiqot maqolasi IELTS imtihoniga
tayyorlov kursida butun guruh, kichik guruhlar va individual o‘quvchilarning ehtiyojlarini
gondirish uchun qo‘llanilayotgan pedagogik strategiyalar va baholash usullarini o‘rganishga
qaratilgan. Sinfda O‘zbekiston, Toshkent shahridagi o‘quv markazida tahsil olayotgan, yoshi
13-14da bo‘lgan, turli til, madaniyat va ijtimoiy kelib chiqishga ega bo‘lgan 15 nafar o‘quvchi
mavjud. Ushbu kontekstda o‘qituvchi sifatida o‘quvchilarning ishtiroki, faolligi, natijalari va
xatti-harakatlariga jins, etnik kelib chiqish, til interferensiyasi va madaniy omillar kabi
ijtimoiy omillar qanday ta’sir qilishini chuqur tushunish muhimdir, ayniqsa IELTS kabi yuqori
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natijaga erishishni talab giladigan imtihonlarga tayyorlanish jarayonida bu njuda muhimdir.
Labov (1963, 1972) tadqgiqotlari, Tannen (1990) tomonidan ilgari surilgan Farglanish modeli,
Zimmerman va West (1975) tomonidan ishlab chiqilgan Hukmronlik modeli hamda Francis &
Skelton (2005) tomonidan taklif etilgan Tenglik modeli, Bayley & Villarreal (2018) va Baugh
(2005)ning madaniy jihatdan inklyuziv yondashuvlari asosida bu tadqiqot maqolasi jins, til
interferensiyasi va madaniy sezuvchanlikni hisobga olgan holda inklyuziv, empatik va qo‘llab-
quvvatlovchi pedagogik yondashuvlar, differensial ta’lim va baholash uslublari qanday qilib
o‘quvchilarning natijalarini yaxshilash va har bir oquvchi uchun qollab quvvatlovchi
imkoniyatlar yaratishda yordam berishini tahlil giladi. Maqola yakunida ta’lim va baholashda
go‘llanishi mumkin bo‘lgan turli strategiyalar taklif etiladi hamda madaniy jihatdan inklyuziv
va teng imkoniyatlarni ta’minlovchi yondashuvlarni boshga o‘gituvchilar ham o'z
kontekstlarida qo‘llashlari muhimligini olg'a suradi.

Kalit so‘zlar: differensial ta’lim, inklyuziv pedagogika, baholashni moslashtirish, o‘smir
o‘quvchilar, sotsiomadaniy omillar, til interferensiyasi, jins dinamikasi, etniklik, madaniy
sezgirlik, ko‘p tilli sinf, adolatli ta’lim, yuqori natijali testlar, ta’limda tenglik, o‘quvchi xilma-
xilligi, o‘qitish strategiyalari, formatif baholash, moslashuvchan ta’lim, til o‘rganish.

AHHOTanMsa: B coBpeMeHHOM 00611leCcTBe TaKue coljaibHble paKTOpbl, KaK COLMAIbHO-
5KOHOMUYECKOe  TMOJIOKEHUE, KYJbTypHble  HOpPMbI, BJIMSIHUE  CBEPCTHUKOB U
0Opa3oBaTe/JIbHbIA KOHTEKCT, MIPal0T 3HAYUTEJbHYH pPOJb B (GOPMUPOBAHUM TOTO, KakK
JIIOAW UCHOJIb3YIOT SI3bIK B Pa3J/IMYHbIX CUTYallMsX U B3auMojelcTBUsAX. [loHMMaHUe 3THUX
bakTOpoB HMeeT pellawliee 3HayeHUe IpU pa3paboTKe o0O6OydyeHHUS [Jis KJIACCOB C
JIMHIBUCTUYECKUM U KYJbTYPHBIM pa3Hoo6pasueM. JlaHHOe KccieZjoBaHHWE HaAlpaBJeHO Ha
M3yyeHUe NeJarortueckux CTpaTerui 1 aJlanTalydii B olleHUBAaHUU, IPUMEHsIEMbIX Ha Kypce
noAroToBkU K sk3ameHy IELTS, c yesnbio y/0B/eTBOpEeHHUSI PAa3HOOOPA3HbIX MOTPEeOHOCTEN
y4yallluXcsi — KaK BCeW TPYIIbI, TaK U MOATPYIIN U UHAUBUAYaJIbHble YYEHUKOB. B Kiacce
obyyarorca 15 cTygeHToB B Bo3pacte 13-14 jieT, NOpeACTaBASAKLUX pas3Hble
JIUHTBUCTUYECKUE, KYJbTYpHble M COLMaJbHO-3KOHOMHUYECKHME CJIOM HaceJieHUs, B
obpasoBaTesibHOM IieHTpe B TalikeHTe, Y36ekucTtaH. [IpenojaBaTeseM B 3TOM KOHTEKCTE,
Ba)KHO OCO3HABaTh U IJIyOOKO MOHUMATh, KAK Ha BOBJIEYEHHOCTb, y4acTHe, yCIIeBaeMOCTb U
NoBeJileHUEe CTYAEHTOB BJIMSAIOT TaKWhe colhajibHble (GaKTOpbl, KaK TeHJiep, dTHUYecKas
IPHUHA/IJIEXKHOCTD, SI3bIKOBasi UHTepdepeHIuss U KyJbTYpHble OCOOEHHOCTH, OCOGEHHO B
YCJIOBUAX MOATOTOBKU K 3K3aMeHY C BBICOKMMU cTaBKaMH, TakoMy Kak IELTS. OcHoBbIBasACh
Ha uccaenoBaHusix Jlabosa (1963, 1972), MozaensaiX, TaKUX Kak MoJieJib pa3anuui (Tannen,
1990), mozenb JoMUHHpOBaHUsA (Zimmerman and West, 1975) u Mojiesib cipaBeA/IMBOCTH
(Francis & Skelton, 2005), a Takxke HUCHoJb3ys WAEU UHKJIKO3UBHOrO obydyeHUs1 Bayley &
Villarreal (2018) u Baugh (2005), uccienoBaHue aHa/U3UMpyeT, KaK HWHKJ/IO3UBHbIE
neJlaroruyecKue NPaKTHUKH, COYYBCTBEHHbIN U o/ ep>KUBaKOIIUNA NOJXO0[,
nuddepeHIMpOBaHHOE 00YYEeHHE U OlleHUBAHUE C YYETOM IeH/IePHbBIX Pa3JIUYUi, I3bIKOBOH
MHTeppepeHLIMH U COLUOKYJbTYPHbIX 0COOEHHOCTEW MOIYT MOMOYb COKPAaTHUTbh pa3pbliB B
pe3y/bTaTax M CO03JaThb paBHble YCJOBUSA [J KaxAoro ydyeHuka. CTaTbsl 3aBeplIaeTcs
npeJiJIo’)KeHHeM Pa3JIMYHbIX CTPAaTeruii B 00y4YeHUHU U OlleHKe, MOJYePKHUBAsi, YTO afaN TalUsA
JuddepeHIMPOBAHHbIX W HHKJ/O3UBHBIX MOAXOJ0B MOXET 3HAYWUTEJbHO VJYYIIUTh
yCIeBaeMOCTb YYallUXCsl, YIUTHIBAs UX MOTPEOHOCTU KaK IPYMIIbI, MOATPYII U OT/eJbHBIX
JIMYHOCTEH, U MPU3bIBAET JAPYTrUX MpenojaBaTesed BHEJPATh CIpPaBeAJUBbIe U KYyJbTYPHO
YyBCTBUTEJIbHbIE METO/Ibl B CBOMX KJIacCax.

Kawueswvle Caoea: pvdpdepeHLMpoBaHHOE 00y4YeHHE, WHKJ/IO3UMBHAs MeJaroruka,
aJlanTalys OLleHUBAaHUS, NOJAPOCTKOBbIE yUyallluecs], COUOKYIbTYpHble GaKTOPBI, I3bIKOBas
uHTepdepeHLUs], TeHJepHass JWHAMHKA, 3THUYHOCTb, KYyJbTypHasi 4YBCTBUTEJbHOCTD,
MHOTOSI3BIYHBIM KJIAcC, CIpaBeAJiMBoe 06pa3oBaHUe, 3K3aMeHbl C BBICOKMMHU CTaBKaMH,
obpa3oBaTe/JibHOE pPaBEHCTBO, pa3HoOOpasue yyallluxXcsl, CTpaTerud IpenojaBaHus,
dbopMaTHBHOE OlleHUBaHHE, AANTHBHOE 00yYeHUe, U3yYeHHEe SI3bIKOB
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Abstract:In the modern society, social factors such as socioeconomic background,
cultural norms, peer influence, and educational context play a significant role in shaping how
individuals use language across different settings and interactions. Understanding these
factors is essential when designing instruction for linguistically and culturally diverse
classrooms. This profile research paper aims to explore the pedagogical strategies and
assessment adjustments employed in IELTS preparation course to meet diverse needs of
students - as a whole group, as sub-groups and as individual learners. The classroom
comprises of 15 students, aged 13-14, from different linguistic, cultural, and socioeconomic
backgrounds studying at learning center in Tashkent, Uzbekistan. As being an instructor this
context, it is important to recognize and deeply understand how they way students’
engagement, participation, performance, behaviors are influenced by social factors such as
gender, ethnicity, language interference, and cultural sensitivities particularly when they are
preparing for high stakes exam such as IELTS (International English Language Testing
System) examination. Relying on research studies Labov (1963) and Labov (1972), theories,
models such as the Difference Model (Tannen, 1990), the Dominance Model (Zimmerman and
West, 1975), and the Equity Model (Francis & Skelton, 2005), adapting culturally inclusive
teaching ideas from Bayley & Villarreal (2018) and Baugh (2005), the research article
analyzes how inclusive teaching practices, empathetic and supporting pedagogical
approaches, differentiated instructions and assessment methods especially focusing on
learners’ needs regard to gender dynamics, language interference and socio-cultural
sensitivities, differentiated teaching approaches, I am planning to adopt, can help bridge
performance gaps and create equitable opportunities for every individual learner in my
classroom. The research paper concludes with suggesting different strategies in pedagogy and
assessment highlighting the importance of adapting differentiated pedagogy and assessment
can significantly improve student outcomes by focusing on their as a whole, as sub-groups
and as an individual specific needs in my specific context which ultimately calls for other
instructors to adapt culturally inclusive and equitable classroom approaches in their own
contexts.

Keywords: differentiated instruction, inclusive pedagogy, assessment adjustments,
adolescent learners, sociocultural factors, language interference, gender dynamics, ethnicity,
cultural sensitivity, multilingual classroom, equitable education, high-stakes testing,
educational equity, learner diversity, teaching strategies, formative assessment, responsive
teaching, language learning.

GENERAL ROFILES

The class consists of 15 learners who are at the age of 13-14, 10 females and
5 male eenagers, preparing for IELTS examinations at a private language center.
This year is their second year of studying at this language center. They have
started learning English from the

beginning course last year. Their average proficiency level is around Band 5
(“modest user”) in which five students have band 5.5 score certificate while six of
all hold band 4.5 score certificate from [ELTS. The rest four students did not
experience real IELTS examination but thei approximate level is around band 5
score according to their in-class performance. Despite there are some variety in
their proficiency level, their shared goal is to reach Band 6-6.5 (“competent
user”) to access international educational opportunities.

In this class, the students come from varied linguistic and socioeconomic
backgrounds. Majority of students can be considered as from middle to high
socioeconomic backgrounds as they are affording additional private course to
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improve their language proficiency as well as they are very active participants of
travel club founded by our language center which is fee-based.

Around 8 students can be considered as from middle socioeconomic
backgrounds since they cannot afford this type of travel clubs or other fee-based
clubs of our center where there are 5 students from middle socio-economic
backgrounds who cannot afford fee-based travel clubs but they still pay their
monthly payment for the center on time. There are also students (two female
Uzbek students) from low socio-economic backgrounds who are fundraised by
government projects supporting youth learning English. Their low
socioeconomic background is obvious for the class where they cannot afford to
travel club’s trips, extra-curriculum activities their classmates attend and they
usually lack technological resources such laptops, smartphones, high quality
earbuds/earphones which we sometimes use in the classroom.

Moreover, most of students (total 9 students) in this class came from
different regions of Uzbekistan such Fergana, Bukhara, Khorezim and including
Karakalpakstan as well. This geographical diversity also influences their
language acquisition process, as they are different in terms of their dialects,
regional traditions, preferences, life style and others. The ethnical diversity also
can be found in the class, as there are students from Russian, Kazak, Karakalpak,
Kirgiz, Tajik ethnic groups which means they vary in terms of their L1, culture,
traditions, values, religious beliefs, and they share different identities. According
to Mesthrie et al. (2009), cultural diversity within educational settings not only
influences students’ worldviews but also affects their learning styles,
communication patterns, and social interactions.

The class also consists some city dwellers (around 7 students) as well as
students from rural areas (around 8 students) where they differ in terms of
linguistic preferences and social stratifications such as over prestige, covert
prestige, hypercorrections, style, markers and in their L1 they speak in different
dialects.

Considering diversity in social factors, the class can be divided into two
distinct subgroups: Uzbek-dominant learners from urban middle-class
backgrounds and Russian- speaking learners from mixed or lower socioeconomic
backgrounds. Understanding their differences in linguistic characteristics, social
stratification, and identity markers of these subgroups creates a room for strong
pedagogical implications to help students better absorb language instruction
and succeed in language production (Mesthrie et al., 2009).

SUBGROUPS

The 1st subgroup - 9 Uzbek-dominant students from mixed socioeconomic
families.

The group consists of students came from different regions of Uzbekistan
such as Fergana, Bukhara, Khorezim and Tashkent, mainly from the cities. This
geographical diversity also influences their language acquisition process, as they
are different in terms of their dialects, regional traditions, preferences, life style
and others (Wardhaugh & Fuller, 2014). All subgroup members use Uzbek as
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their L1. But they use different dialects of Uzbek for their everyday
communication purposes in the region where they were born (and live).
However, in the classroom for their general communication, learners typically
speak a dialect of Uzbek shaped by the Tashkent city, which is considered more
“standard” than rural dialects because of its association with the capital and
prestige.

In terms of their educational background, students in this sub-group has
been exposed to English primarily in formal, structured classroom settings,
where instruction focuses on grammar, reading, and writing rather than
interactive speaking and using language in real life situations. As a result, many
of these learners are more accustomed to written activities and

written tasks, which supports their proficiency in academic language but
limits their speaking and listening skills. As according to Long (1996) acquirers
of L2 highly likely achieve progress at grammar and succeed in written genres as
long as they acquire the L 2 in formal classroom settings with explicit grammar
instructions mainly based on writing tasks. Their IETLS certificates and in-class
assessment results mirror the concept of Long (1996) where members of sub-
group 1 achieve higher marks in writing tasks rather than members of sub-
group 2 who achieve higher marks for speaking. However, sub-group 1 students
are hesitant, not fluent in speaking activities like role-plays in shopping,
restaurants, interviews which require real-life, spontaneous language use. This
creates high effective filters as they usually do not speak because of the fear of
making mistakes in front of people. Their speech is usually short, structured and
responsive. If we look through their certificates and in-class assessment results,
for speaking, they are graded with minimal scores across four skills. This could
be a result of their learning context which is structured, formal, mainly focus on
grammar and writing. This could be their weaknesses which calls for
modifications and adaptations in pedagogical implications.

As members of the Uzbek ethnic group, these learners are also multilingual,
with Uzbek being their first language and Russian or English as their second
languages, depending on their regional background. The effect of their L1 in the
process of learning English as L2 is seen in many cases. One problem is the issue
of word order where members of sub-group 1 struggle with. As in Uzbek, word
order is Subject+Object+Verb whereas in Russian and English, the word order is
Subject+Verb+0Object. Members of sub-group 1 confuse the word orders
especially in spontaneous speech activities and might say “he very much likes
football’. Which is not a problem for my Russian speaking students who are in
the sub-group 2. Moreover, in Uzbek phonetic alphabet, there is no exact [v]
sound so members of subgroup 1 mainly mix it with [w]

sound and pronounce “very” as “/'we.ri/" where my Russian speaking
students in the sub-group 2 can pronounce “very" more accurately as their L1
allows them. Another huge problem in pronunciation is final consonant clusters
where members of sub-group 2 struggle with pronouncing accurately words like
“needs”, “texts”, as Uzbek typically avoids ending words with multiple
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consonants. They pronounce as /ni:dez/ or /tekistes/ because of the influence of
their L1. However, it is not a problem for my students from sub-group 2, since as
a Russian speakers they have an experience with words with multiple
consonants such as [B3rsiaa] - [vzglyad] “glance”.

The 2nd subgroup- 6 Students from diverse ethnic groups with mixed
socioeconomic backgrounds.

In this subgroup, there are learners from various ethnic groups including
three Russians, Tajiks, Kazakhs, Karakalpaks, Kirgizs and many of whom come
from multilingual backgrounds. According to their ethnic backgrounds they
share diverse L1 and they use Russian as a “Lingua Franca" - use Russian to
communicate with each other as well as with Uzbek students outside English
classroom (Long, 1996). Living in Uzbekistan, they are also acquiring Uzbek as
L2 or L3 due to immersion. The multilingualism of the students in this subgroup
can be both a strength and a weakness. While multilingualism promotes cultural
hybridity and cognitive flexibility, it can also impact in linguistic interference
and make it more difficult to transfer syntactic or phonological structures to L2
(English in our case) (Deumert 2011). For example, one my Karakalpak student
in sub-group 2, struggles with reading the word when he meets it for the first
time. This is an effect of Cyrillic alphabet where Karakalpak and Russian uses
Cyrillic alphabet which can delay literacy in English using Latin alphabet,
especially spelling and reading fluency due to script interference. His L1 makes
him difficult to read unfamiliar English words in Latin alphabet. Where Uzbek
students in sub-group 1 have less problem with this since Uzbek uses Latin
alphabet with many substitute sounds for English phonetics. Despite they are
from different ethnic backgrounds, members of sub-group 2 use Russian as their
L1(effect of Sovet Union) at home, with friends, with family members and
relatives. Two students in the sub- group 2: Kazakh and Kirgiz cannot even
fluently speak in their home/ethnic languages which are Kazak and Kirgiz, since
they were born in Russian speaking families and grown-up in Russian speaking
environments. So we can consider them as Russian speakers. As being Russian
speakers, members of sub-group 2 have problems in English pronunciation such
as Palatalization- over-softening of consonants. In Russian phonology there is a
special sign for

softening some consonants in particular Russian words called “myagkiy
znak” or “soft sign” - [b]. Members of sub-group 2 unconsciously apply this
feature of their L1 to English words when words like "tune” or "duty” may sound
like /t/u:n/ or /d’u:ti/ — making them sound closer to "tyune” or "dyuty"”, similar
to British English but often even more palatalized. They pronounce certain
English sounds (like /t/, /d/, /n/) with more softness than is natural in English
where “thing” may be pronounced closer to "sing” or "ting”, and softened
consonants may be added unintentionally which is not a problem for Uzbek
students who are the members of subgroup 1. As in Uzbek, this sign does not
exist —softening of consonants does not occur.
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Another distinct feature of this particular sub-group 2 from sub-group 1 is
learners in this sub-group 2 had more exposure to real English use mostly
through migration to English- speaking countries and/or having family
members living in English-speaking countries. Two Russian students’ siblings
study and live in America while Kazak and Kirgiz students spent years in their
childhood in migration to Canada and USA. One Kirgiz student did not live in
English- speaking countries, although, he spends more time in English public
speaking clubs and has online English-speaking friends across the world. This
exposure increased their speaking skills as confirmed by Long (1996), in second
language acquisition, immersion significantly enhances speaking skills, often
leading to rapid development in oral proficiency, while accuracy in forms mostly
in writing are to be mastered through formal language instructions. This
exposure to authentic language use improved their pragmatic competence—the
ability to use language effectively in real-world contexts (Long, 1996). This can
be seen in results of the in-class activities mirroring IELTS speaking examination
where members of sub-group 2 mostly achieve higher results than those
members of sub-group 1. However, they lack the formal language, have frequent
grammar mistakes and common spelling errors in their written production.
They may write "definately” instead of “definitely” and their written production
often include informal

vocabulary and structures or phrases such as “stuff like that” which are not
suited to academic writing but more appropriate in conversations. This shows
that despite the immersion influences positively to communicative confidence, it
does not guarantee high proficiency in other skills such as writing where the
formality, precision, accuracy and coherence are valued and tested by high-stake
proficiency tests like IELTS (Wardhaugh & Fuller, 2014). Which means members
of sub-group 2 are highly likely to achieve lower scores for academic language
use, grammar and spelling accuracy in IETLS writing than those in sub-group 1.

GENDER/SEXUALITY

As my IELTS preparation classroom consists of mixed-gender learners
(male and female) aged 13- 14, [ aim to create equitable and inclusive classroom
environment which takes into account how gender affects students’
performance and participation in the classroom. The Difference Model (Tannen
1990) and The Dominance Model (Zimmerman and West 1975) both have an
influence on the strategy I use in the classroom. While the dominance model
places more emphasis on power dynamics in interactions the difference model
suggests that men and women have distinct but equally valid communication
styles that have been shaped by socialization. This calls for acknowledging and
appreciating a range of discourse styles in the classroom while being mindful of
the potential impact that gendered power dynamics may have on participation.
In group and pair work, for instance, I make sure that there are equal speaking
opportunities for both genders while being attentive to any tendency for boys to
dominate the conversations and discussions. | also make use of gender-neutral
language in my materials. I use male/female pronouns alternately in sample
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tasks- he/she. I also actively counteract stereotypes with limiting examples such
as female nurses or male computer engineers. I sometimes support girls
especially from Uzbek backgrounds who are particularly shy and hesitant in
providing and supporting arguments in debates by inviting them namely asking
their opinions and helping with ideas for arguments and sentence starters.
Moreover, frequently, my female students feel hesitant talking about their
private life e.g. favorite wearing style, cinema, meal; family members, family
relations, home/house, the place they live, their own room which are the topics
widely discussed in IELTS speaking examination in part 1 which they are
preparing for. Before engaging them to the conversation, as being female
teacher, I support those girls with stating examples from my own experience:”
My favorite wearing style is casual even though as being teacher I sometimes
wear formal style. In causal I feel comfortable and relaxed. It allows me to
express my personalities freely” and then I ask “So hey Zarina, what is yours?”
then they feel confident to talk about their preferences. The reason why I
implement mentioned above strategies in my classroom is that I support Equity
Model (Francis & Skelton, 2005) emerged from feminist educational theory
which recognizes that certain behaviors of females are shaped by social, cultural,
and institutional factors not much showing their differences in gender. While
rejecting the

Deficit Model (Lakoff, 1975) which claims women lacks confidence use
hesitancy markers in language compared to man, I think that my female students
show this kind of behavior not for just they are tent to use, but their behavior
shaped by gendered expectations from society and because of unequal access to
resources or opportunities in society.

PEDAGOGICAL IMPLICATIONS AND ASSESSMENT MODIFICATION

In my IELTS preparation class, as it was ensured by my institution, a
systematic skill-based approach is necessary to improve all language skills
(speaking listening reading and writing) in order to prepare my students for the
IELTS exam. The students varied ethnic backgrounds— including Tajik, Russian,
Uzbek and others—as well as the regional dialects they speak have an impact on
how they learn and communicate in the language. To do this, as a teacher |
modify my lessons to take into account cultural sensitivities, different learning
styles and language interference. Additionally, the socioeconomic diversity of
the students necessitates providing equitable access to resources and support.
By institutional policies PARSNIP-related subjects are avoided guaranteeing a
classroom atmosphere that is impartial and courteous. To ensure that every
student has a positive and inclusive learning experience, my instruction strikes a
balance between the academic focus of IELTS preparation and cultural
sensitivity.

Moreover, deep sociolinguistic understanding of general profiles and two
sub-groups have many issues to consider when deciding on pedagogical
implications to be done and assessment strategies to be implemented. In
effective ELT classroom preparing for IELTS, for teacher instructions it is
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essential to help students overcome some phonological problems they face.
However, for assessment part | will be more culturally, ethnically, linguistically
sensitive, not counting those distinctiveness of students as an incorrect
performance.

For Uzbek dominant students in sub-group 1 who tend to do better in
academic writing and lacks oral proficiency, pedagogical implications need to
focus on development of their overall speaking skills such as pronunciation,
fluency, coherence and clarity, turn-taking, intonation and others. This can be
achieved by implementing to lessons more speaking-focused activities. For
example, I use interview, discussion, debate activities to increase fluency and
coherence, turn -taking during procedure part of my lesson as a main activity
and in the assessment of those activities, I differentiate the instruction with
supporting members of sub- group 1 (Uzbek dominant students) by giving them
more time to speak compared to sub-group 2 members have and provide
members of sub-group 1 (Uzbek dominant students) with sentence starters,
supporting vocabulary with meaning, ideas as pre-exam preparation materials.

Furthermore, I implement “Story-telling” activities to extend the length of
their speech and “Describe Something” activities to prepare them for giving
descriptive speech for speaking part 2 in IELTS examination. Both sub-group
members do these activities during the class, as they are beneficial by preparing
them to the external assessment - IELTS speaking examination. For assessing
the results of these activities [ differentiate pre-exam preparation phase for
members of sub-group 1 where I share sample answers for both story telling
and describe something activities to elicit the structure and vocabulary they
need. Moreover, | use peer modeling- strategical grouping of students from sub-
group 1 with those with sub-group 2 (dominant speakers) serves as a model to
members of sub-group 1 when they learn and shadow the communicative
competence from the members of sub-group 2. The more the students speak
fluently, the more their effective filters to be reduced which help them learn
more effectively from the classroom environment.

Particularly, members of sub-group 1 also need pronunciation support
instructions targeting the interference issues of their L 1. For example, they have
a problem of final consonant clusters and the [v]/[w] confusion. To overcome
this confusion, they need focused minimal pair drills and auditory discrimination
tasks which help them contrast [v] and [w] sounds (e.g., vet vs. wet, vest vs.
west). I will use these tasks in the form of mini activity additional to warp-up
phase of the lesson. Moreover, diagrams and videos showing mouse positioning -
visual articulation modeling- can be effective to support better pronunciation of
the target sounds. [ will use them as a board attached on the wall and I highlight
the sound production when [ notice students are pronouncing incorrectly.
Syllable-timing practice - braking-down sounds into manageable chunks (e.g.,
texts — text + s) can be used to help with final consonant cluster issues. I will use
them as mini and additional activity to warm-up phase of the lesson. Ongoing
teacher feedback on those issues and shadowing- repeating after native
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speakers’ speech patterns can be an effective solution to those problems that
learners in the sub- group 1 suffer. Where I will give more formative feedback
during the lesson and shadowing techniques as a homework. Grouping students
effectively by assigning members of sub-group 1 more on speaker positions
creates them a room for more practice speaking and get ongoing and immediate
teacher feedback on their speech which ultimately prepares them to achieve
target results from speaking in [ELTS examinations. Relying on
recommendations of Fought (2011) about sensitive teaching [ will not consider
pronunciation problems of Uzbek speaking students as incorrect performance
for summative assessments. As the problems in their pronunciation are mainly
influenced by their social backgrounds and effect of their L1, I plan to help them
during lessons to reach the maximum improvements in their pronunciation
(mainly American style) as majority of the students are planning to migrate
abroad to further their education (majority of them are preparing for studying at
American universities). However, in assessing their overall performance in
speaking I will not decrease their marks for pronunciation even though External

assessment they are preparing for assesses pronunciation. The first reason
for this my decision is to implement culturally, socially inclusive, empathetic
classroom environment and second reason is that despite IELTS speaking exam
checks candidates against the criteria of correct pronunciation, the target band
score my students are preparing for is only 6.0-6,5 which means candidate still
developing their pronunciation and therefore still they have some problems in
the pronunciation.

For sub-group 2 -Russian-dominant multilingual students who demonstrate
strong oral proficiency due to immersion and more exposure to real English use
but struggle with academic tone, grammar and spelling accuracy in writing,
differentiated approach that values their communicative strength as well as
addresses their structural weaknesses can be one the most effective pedagogical
implications. They could benefit from short explicit grammar instructions
(modals, conjunctions, conditionals, etc.) in pre-task phase every lesson after
warm- up activities and genre-based writing tasks as main activities during the
lessons. Implementing genre-based writing activities such as group projects and
role-plays focused on writing help them keep engaged to writing and grammar
lessons. The role play can be writing a formal letter (asking something and
reply) to departments in workplace, writing an essay as a response for asking
their opinions on one issue, writing a report describing trends to the
shareholders as being an employee who would lose her/his job if he fails to do it,
etc. Additionally, I can ask them to use learnt grammar elements in pre-task in
their reports in main task. These activities will be done as a whole group as they
are beneficial for members of sub-group 2 as well by enhancing peer
collaboration. However, in assessment of those activities I differentiate the
instructions by adapting conditions where 1 assign writer roles mostly for
members of sub-group 2 and checker roles for members of sub-group 1 who are
good at writing tasks. [ also differentiate the instructions in pre-exam
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preparation phase in the assessment where I provide members of sub- group 2
with structures, formal vocabulary and forms to model their reports before
assessing their final product such as essay.

Moreover, integrating to lessons materials which highlight academic
vocabulary, collocations and increase register awareness along with genre-
specific modeling (e.g analyzing sample [ELTS band 6-7 score essays and re-
writing them) can help members of sub-group 2 notice academic tone,
vocabulary and sentence structures which are valued and tested in writing tasks
in IELTS examination. Formative Assessment methods which is broken into
phases -outlining, editing, peer-evaluating, revising- in which between phases,
teacher provides targeted feedback on target structure can be helpful for
members of sub-group 2. For example, quarterly assessments are done as
traditionally by our learning center to disclose the progress of students to
parents and learning center where members of sub-group 2 usually had lower
results for writing part. I can use formative assessment techniques for members
of sub-group 2 before giving them tasks of quarterly assessment as summative
where | assess members of sub-group 1 in the quarterly assessment, without
formative preparation. Students in sub-group 2 will benefit from formative
feedback before 1 disclose the results as summative aligning with the
recommendations of Bayley and Villarreal (2018) about considering educational
background factors effect on learners’ performance. Moreover, for their
problems in spelling, using ongoing spelling, grammar checker tools and
teacher-guided feedback serves as self-correction habit. I will use those
techniques in the form of as additional recommended practice for home for only
members of sub-group 2.

As members of sub-group 1, students in the sub- group 2 also have some
problems associated with interference of their L1 to L2 such as Palatalization,
where it can be reduced through constructive phonetic training where students
are provided with audio recordings of both palatalized and non-palatalized
versions of words such as “new”, “students” and ask them to identify the
difference or record their own pronunciation of those words and compare it to
standard pronunciation (mainly American as they are preparing to migrate to
America to further their studies) can help them better grasp the different
phonological patterns. Learners also benefit from shadowing techniques where
they repeat short audio clips from the native speakers immediately after hearing
them. Informal assessments (which are not graded) -peer-correction tests where
students work in pairs and correct each other's pronunciation based on the
rubric can enhance metalinguistic awareness as well as encourage collaborative
learning. To achieve this,

formative assessments can include pronunciation into rubrics where
students are being aware of the pronunciation problems are being monitored but
as for summative assessments, palatalization should not be penalized taking into
account of Labov’'s (1972) research showed that language forms may carry
social meaning which calls for culturally and linguistically responsive
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assessments. Additional information: The learning center provides every
stationary we need in the classroom. All students do the tasks related to writing and
grammar together and are assessed together 9with some differentiation in the
assessment as I mentioned above). Only the activities related to pronunciation are
done by the members of subgroup 2 as a supplementary to the instructions
(mainly for home) and the only members of the sub-group 2 are assessed on
those activities they did for pronunciation.

CONCLUSION

In conclusion, the research has illuminated how language learning is deeply
connected with issues of identity, equity and social factors influencing every
single individual’s learning habits, performance and behaviors. As being an
example of multicultural classroom, my IELTS preparation classroom in not just
a course for preparing students for the IELTS examination, but also it is an alive
learning environment where power, privilege, social dynamics demonstrate its
effects on learner’s performance. By supporting female students constrained by
gender norms, supporting Uzbek dominant students in oral proficiency activities
and assessments- providing extra help in pre-exam preparations as well as
adapting exam conditions, engaging Russian- speaking students into writing and
grammar instructions with interactive and engaging activities, providing them
formative assessment feedback improvements, supporting emotionally
vulnerable students like my Karakalpak learner, I reject one-size-fits-all models
in favor of context-responsive teaching. My teaching approach mirrors culturally
inclusive, student- centered, equitable practices which is new for education
system of Uzbekistan. Relying on the research done on equitability and social
factors effecting language use, identity in the classroom (which I relied on my
research paper) and relying on positive results of my own experience trying
inclusive approach for teaching, my role as a teacher to address each students
needs in my classroom and I can state that inclusive teaching calls for other
instructors to think about positive results and create inclusive and equitable
teaching and learning environment in their own contexts.
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